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Department Assessment Plan Resources

Developing an assessment plan is the final layer to make your annual IE assessments a cohesive whole. Planning at this level is a one-time, 30,000-foot view of ways in which your department assesses progress on student learning in your program(s). The plan is based on your overarching program goals and only changes when your goals change.

When you are finished completing the Assessment Plan, pgs. 2 and 3, you will have a template to facilitate your year-to-year academic planning.  

· Building a Department Assessment Plan notes, pgs. 4 to 6, can help you and your faculty through the process. 
· Attachment 1: Action Verbs about Student Learning Objectives, pg. 7, provides examples of how to state the goals. 
· Attachment 2: Course Mapping, pg. 8, provides a way to start thinking about what is important for your students to learn and where in your curriculum those concepts/skills are taught. Attachment 2 is not mandatory for completing this project. 
· Attachment 3: Undergraduate Institutional Learning Goals, pgs. 9 and 10, provides ASU’s learning goals for mapping back to.
The deadline for completion is April 1, 2010. Please contact Sarah Logan in Institutional Research and Effectiveness (2259, sarah.logan@angelo.edu) if you have questions.

Table cells expand to accommodate your text.  Use additional pages if your department has more than four learning goals.
	ASSESSMENT PLAN

	Department/Program:

	Plan completed by:
	Date:

	
	
	
	
	
	
	
	
	

	
	
	GOAL #
	
	GOAL #
	
	GOAL #
	
	GOAL #

	A. State your expected learning goal.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	B. Identify where expected outcomes are addressed.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	C. Determine methods and criteria to assess outcomes.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	D. Establish your level of expected performance.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	E. Identify institutional learning goals supported by this dept. learning goal.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	F. Identify baseline information.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	G. Determine who you will assess.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	H. Establish a schedule for assessment.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	I. Determine who will review and interpret results.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	J. Describe how results will inform teaching, learning and decision making.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	K. Determine how and with whom you will share results.
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	L. Determine who will keep assessment records
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	M. Determine who will make decisions about courses, programs, etc. as a result of assessment
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	N. Decide how your department or program will document recommendations and follow up on actions taken.  This component of the assessment plan is particularly important because it provides the basis for future reports.  While your documentation/filing strategy can be designed in whatever manner is appropriate to your needs, Strategic Planning On-Line can host your evaluations, recommendations, and follow-up strategies.

	
	
	
	
	
	
	
	
	


	BUILDING A DEPARTMENT ASSESSMENT PLAN

	PART I:  DETERMINING YOUR DEPARTMENT’S/ PROGRAM’S EXPECTATIONS



	A. State your expected learning goal.
	
	B. Identify where expected outcomes are addressed.
	
	C. Determine methods and criteria to assess outcomes. (Be sure to consider what you may be already doing.)
	
	D. Establish your level of expected performance.
	
	E. Identify institutional learning goals supported by this department learning goal.

	
	
	
	
	
	
	
	
	

	For example:

· Derive supportable inferences from statistical and graphical data

· Analyze a social problem from interdisciplinary perspectives

· [image: image1.jpg]Evaluate proposed solutions to a community issue
	
	For example, in

· Courses

· Programs

· Services

· Internships

· Community Service Projects

· Work Experiences

· Independent Studies

Also see “Course Mapping”(attachment #2) for an additional way to structure this discussion.
	
	Examples:

· Testing via purchased or “homegrown” instrument

· In-class writing sample with rubric

· In-class analysis of a problem with rubric

· In-class collaborative problem solving project with rubric

· Portfolio

· Performance

· Simulation

· Focus Group
	
	Examples:

· Numerical score on a national examination

· Numerical score on a licensure examination

· Holistic score on ability to solve a mathematical problem

· Mastery level score on a culminating project

· Mastery level score on writing samples
	
	· Any of ASU’s undergraduate learning goals that may be relevant to this particular goal (see attachment #3)



	BUILDING A DEPARTMENT ASSESSMENT PLAN

	PART II.  DETERMINING BASELINE DATA, TIME, IDENTIFYING COHORT(S), AND ASSIGNING RESPONSIBILITY



	F. Identify and collect baseline information.
	
	G. Determine who you will assess.
	
	H. Establish a schedule for assessment.
	
	I. Determine who will review and interpret results.

	
	
	
	
	
	
	

	By means of:

· Standardized tests

· Locally designed tests or other instruments

· In-class writing exercise

· In-class case study

· Portfolio

· Performance


	
	For example:

· All students

· Student cohorts, such as

· First-semester majors

· Historically underrepresented students

· Graduating seniors

· Traditional-aged students

· Certificate-seeking students

· International students

· First-generation students
	
	For example:

· Upon matriculation (or entering the degree program)

· At the end of a specific semester

· At the completion of a required set of courses

· Upon completion of a certain number of credits

· Upon program completion

· Upon graduation

· Upon employment

· A number of years after graduation
	
	For example:

· Inside evaluators:

· Dept. Assessment Committee

· Librarian on team for natural science majors

· Student affairs representative on team to assess community service portfolio

· Interdisciplinary team

· Writing Center

· Academic support services

· Outside evaluators

· Representatives from agencies

· Faculty at neighboring institutions

· Employers

· Alumni

· Student Affairs


	BUILDING A DEPARTMENT ASSESSMENT PLAN

	PART III.  INTERPRETING AND SHARING RESULTS TO ENHANCE DEPARTMENTAL/PROGRAMMATIC INSTITUTIONAL EFFECTIVENESS

	
	
	
	
	

	J. Describe how results will inform teaching/learning and decision making.
	
	K. Determine how and with whom you will share interpretations.
	
	M. Decide how your department/program will document recommendations and follow up on actions taken.

	
	
	
	
	

	For example:

· Revise pedagogy, curricula, sequence of courses

· Ensure collective reinforcement of knowledge, abilities, habits of mind by establishing, for example, quantitative reasoning across the curriculum

· Design more effective foundation courses

· Describe expected outcomes more effectively

· Increase connections between in-class and out-of-class learning

· Shape department/program decision making, planning, and allocation of resources


	
	For example:

· [image: image2.jpg]


Department faculty

· Core Committee through an annual report

· Other departments through a periodic report

· University administration (coordinator of assessment, Dean, Provost)

· Students through departmental meeting

· University planning/budgeting entity (e.g., the President’s Cabinet)

· Board of Visitors, Board of Regents

· Accreditors through self-studies

· Program review

· News releases to general public
	
	Repeat the assessment cycle after changes have been implemented:




ATTACHMENT #1

Action Verbs for Student Learning Goals and Objectives
This chart can be a helpful starting point for programs developing or revising student learning objectives. 
A learning objective should include an action verb that identifies an observable action students take in response to overarching student learning goals. 
This list is not exhaustive; rather, it is designed to initiate discussion about learning outcomes.
	Knowledge  
	Comprehension  
	Application  
	Analysis  
	Synthesis  
	Evaluation

	define 
	describe 
	apply 
	analyze 
	arrange 
	appraise

	list 
	discuss 
	demonstrate 
	appraise 
	assemble 
	assess

	name 
	explain 
	dramatize 
	calculate 
	collect 
	choose

	recall 
	express 
	employ 
	categorize 
	compose 
	compare

	record 
	depict 
	illustrate 
	criticize 
	construct 
	estimate

	relate 
	locate 
	interpret 
	debate 
	create 
	evaluate

	underline 
	recognize 
	operate 
	diagram 
	design 
	judge

	label 
	report 
	practice 
	differentiate 
	formulate 
	measure

	quote 
	restate 
	schedule 
	distinguish 
	manage 
	rate

	locate 
	review 
	sketch 
	examine 
	organize 
	revise

	match 
	translate 
	use 
	experiment 
	plan 
	score

	cite 
	 
	 
	inspect 
	prepare 
	select

	reproduce 
	 
	 
	question 
	propose 
	value

	identify 
	 
	 
	relate 
	combine 
	defend

	state 
	 
	 
	solve 
	integrate 
	justify

	 
	 
	 
	test 
	 
	 

	 
	 
	 
	classify 
	 
	 


ATTACHMENT #2

Course Mapping
Course mapping is a simple way to visualize where learning goals should be assessed within the structure of an academic major.  In the sample below, the faculty identified their goals and then mapped across their curriculum where these goals would be emphasized.  Appropriate assessment instruments were then identified.  Note that the department has the option to measure one goal more than once with different students (e.g., Goal #1, which could measure different components of fundamental theory knowledge in two different courses and with different samples).

Note, too, that in this case the course mapping exercise revealed that a learning goal (#3), while identified by the faculty as being important, isn’t actually being taught anywhere in the program in the manner articulated by the goal (“demonstrate basic techniques of research”).

	COURSE  ► 

GOAL   ▼ 
	Intro Course  
	Intro Course  
	Mid-Level Course 
	Mid-Level Course 
	Capstone

	1. Identify fundamental theories 
	X 
	X 
	 
	 
	 

	2. Critique current trends 
	 
	 
	X 
	 
	X 

	3. Demonstrate basic techniques 
	 
	
	 
	 
	 

	4. Construct experiment based on disciplinary standards  
	 
	 
	 
	X 
	X 

	5. Evaluate research 
	 
	 
	 
	X 
	X 


ATTACHMENT #3

Undergraduate Institutional Learning Goals

As of February 27, 2009

Institutional Learning Goals reflect the mission of the University through a focus on five specific areas of student learning.  Individual departments, programs, and services will provide opportunities, where appropriate, for students to attain the skills and dispositions identified by the University as essential to education.

1. LIBERAL KNOWLEDGE AND SKILLS OF INQUIRY, CRITICAL THINKING, AND SYNTHESIS

Students will acquire knowledge in the humanities, the natural sciences, the social sciences, and the arts, which collectively embody the human cultural heritage.  Students will develop their abilities to practice higher-level critical thinking.
Students will

· apply different methods of inquiry from various perspectives and disciplines to gather information;

· comprehend and apply various research methods to evaluate information critically;

· analyze complex issues and construct logical conclusions;

· use problem-defining and problem-solving skills by synthesizing ideas within and across disciplines.

2. CORE SKILLS

Students will become proficient in reading, writing, speaking, and listening.  They will also develop quantitative literacy and technological fluency.
Students will

· comprehend and critically interpret information in written and oral forms;

· communicate information and ideas effectively;

· understand and apply mathematical reasoning to solve quantitative problems and evaluate quantitative information and arguments;

· understand and apply scientific reasoning in the natural sciences; 

· use technological resources to access and communicate relevant information.

3. SPECIALIZED KNOWLEDGE

Students will gain knowledge and skills appropriate both for their fields of study and to enter into the professional sector and/or graduate school.
Students will

· demonstrate technical and analytic skills that are appropriate to their fields of study and applicable to future careers;

· acquire research skills and specialized vocabulary for critical discourse;

· demonstrate competencies and achievements appropriate to their fields of study;

· apply classroom learning in a combination of reflective practice and experiential education.

4. SOCIAL RESPONSIBILITY

Students will understand their responsibility as citizens in a complex, changing society.
Students will

· employ professional and personal judgments based on ethical considerations and societal values;

· understand civic responsibility and leadership;

· demonstrate an understanding of the purpose and value of community service in advancing society.

5. CULTURAL IDENTITY

Students will gain insight into the ways cultural identities and experiences shape individual perspectives of the world.

Students will

· demonstrate respect for differences among cultures;

· practice the knowledge, skills, and attitudes essential for communicating and cooperating effectively with people of diverse backgrounds;
GATHER EVIDENCE





INTERPRET EVIDENCE





IMPLEMENT CHANGE





MISSION/PURPOSE


EDUCATIONAL OBJECTIVES





IDENTIFY OUTCOMES





VERY important to use action verbs!  See attachment #1





A good, concise “shopping list” of action verbs as compiled by the Assessment Office, Minnesota State University, Moorhead


http://www.mnstate.edu/assess/ActionVerbs.htm
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