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Objectives

To gain an understanding and awareness of cognitive gender differences as
they relate to education

To provide a friendly academic environment responsive to cognitive gender
differences

To utilize the latest empirical research to improve retention of male
students

To list, explain, and translate the registers of language

To gain an understanding and awareness of the importance of the
acquisition of language for male students to succeed academically

To educate colleagues about the academic challenges males are facing

To discover how to maximize the learning strengths of male students in
classes

To explain the importance of choice for the success of males in
developmental classes
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WORD ACTIVITY




POPCORN

HOUSE

DANDRUFF

PENCIL

BABY

CAR

N[ONY=

BEAUTIFUL

CUP

SORRY

HICCUPS

TEACHER

GREEN

TOMATO

PURSE

ACORN

PESKY

TURN



Use direct statements when giving males information.

Instructions must be specific.

Signals or cues must be clear. Thethumbsu p or -fid hviegph t o
indicate approval are associated with doing a good job.

(James, 2007, p. 36)













How We Learn

by William Glasser

A 10% of what we read* @ o

A 20% of what we hear \L\Nﬂhm 24 hours, 90%
A 30% of what we see of the material is lost.
A 50% of what we both see and hear

A 70% of what is discussed with others

A 80% of what we experience personally
A 95% of what we teach someone else

What thé AverageRersornsRemembers

0% of what they do

A0% of what they say

/0% of what they see and hear
A80% of what they see

A6% of what they hear

A0% of what they read
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every 100 f emal

es e

O

enrolled in elementary grades, there are 107 boys enrolled.
http://www.census.gov/population/www/socdemo/school/cps2004.html



http://www.census.gov/population/www/socdemo/school/cps2004.html

Disturbing Facts:

For every 100 f emal

enrolled in twelfth grade, there are 98 boys enrolled.
http://www.census.gov/population/www/socdemo/school/c
ps2004.html

who graduate from high school, 96 boys graduate
(NCES, unpublished tabulation.)
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-~ expelled from public elementary and secondary

. schools, 335 boys are expelled.
http /Inces.ed.gov/programs/digest/dO4/tables/dt04_144.as



http://www.census.gov/population/www/socdemo/school/cps2004.html
http://www.census.gov/population/www/socdemo/school/cps2004.html
http://nces.ed.gov/programs/digest/d04/tables/dt04_144.asp
http://nces.ed.gov/programs/digest/d04/tables/dt04_144.asp
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diagnosed with a learning disability, 276 boys are

diagnosed with a learning disability.
http://www.iteachilearn.com/uh/meisqgeier/statsgov20q

“~._ ender.htm

Higher Education

enrolled in college, there are 77 men enrolled.
http://www.census.qgov/population/www/socdemo/scho

ol/cps2004.html



http://www.iteachilearn.com/uh/meisgeier/statsgov20gender.htm
http://www.iteachilearn.com/uh/meisgeier/statsgov20gender.htm
http://www.census.gov/population/www/socdemo/school/cps2004.html
http://www.census.gov/population/www/socdemo/school/cps2004.html

For every 100 females, who earna  bachelors
degree from college, American
men earn the same degree.

A.73
B.80
C.83
D.90

/3 American men earn the same degree.
http://nces.ed.gov/programs/digest/d04/tables/dt04 262.asp



http://nces.ed.gov/programs/digest/d04/tables/dt04_262.asp

Other Indicators

For ever 100 f emal

http://www.census.

. there are

es é

-126.html



http://www.census.gov/population/www/cen2000/phc-t26.html
http://www.census.gov/population/www/cen2000/phc-t26.html
http://www.census.gov/population/www/cen2000/phc-t26.html

Another Poll
O

- There are 133 females receiving B.A.
degrees for every 100 males from colleges
In the United States (BusinessWeek, May 26, 2003).
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According to the U.S. Education Department demographers, if
current trends continue, there willbe _ women per 100 men
earning degrees by 2020 (Conlin, 2003)

- A. 184
- B. 127
+ C. 145
D 156
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Factors that influence this:

Aa shortage of male instructors and
student services staff,

Aa persisting belief by members of
society that physical ability is valued
more than mental ability in boys,

Athe idea that fidgetiness in boys is
intolerable in the academic
environment,

Ahe view that hyperactive,
competitive males are usually
behavior problems, (coley, 2001




Another contributing factor to the difficulty

males have academically is that males are wired
differently than females. Unfortunately, these
differences in the brains are rarely addressed in
the academic environment. (Coley, 2001)




Males are wired differently
than females



They punch, push, and wrestle each other.

Rules of society dictate that men do not
touch each other.

The reality is that boys have to touch to
learn.

(James, 2007)




Think of the brain as a house with many rooms.

The male house has a number of rooms, each of
which has a special purpose.

Men are hardwired to be literal and objective, so
it is more difficult for males to access the various
rooms in their house.

| t 6s as i f t heir br ai ns
purpose.

The male must make a conscious choice and
purposely think about accessing parts of his
brain.

For males, feelings are housed in a special room;
one that is often locked.

When a male has to stop and think how he feels
about something, he must first find the key to
unlock this special room.



The brains of females, on the other hand,
have rooms that are multipurpose.

The are hardwired to be subjective and
intuitive.

The brain of a female is much more
integrated than that of the male.

Females access different parts of their
brains more readily that do males.

Feelings are an integral part of every
room in the house for the female.

There are no locked rooms in the
female brain.

(Slocumb, 2004, p. 15)



Academic Environments
Difficult for Male Learners

- Academic environments, however, do not accommodate the male
learners.

- When girls are placed into a small group for a learning experience,
they usually begin working in a spirit of cooperation.

Boys will spend much of their time trying to determine who is
going to be the leader.

(Slocumb, 2004, p. 15)




Males typically like to work in larger groups, but the goal of the project
or cognitive level of the learners may require smaller groups. In any
group work, give the students two grades, one for the outcome of the
project and one for individual participation. Rubrics work well for
group projects.

Serve as a facilitator, but allow the males to work out the leadership
roles within the group. Dondt st e
difficulty assigning roles, but remind them of deadlines.

Group work is most appropriate when high -level problem solving is
required of the group and learning a new concept is a desired objective.



Communication is vital in advisory sessions with male students.
Male students need specific guidance when presented with
options for careers.

Smile at the male student as you greet him for his advising
session.

Use precise language when discussing degree options and plans
of study with males. Their brains are wired to be literal and
objective.

Include the male in the discussion of the plan, but remember to
use precise terms when discussing his plan, and remind him to
come for advising on a regular basis to remain on track.

Develop a clear game plan for discussing his study plan; use the
words game plan. Help the male develop accurate sekl
assessment skills, so he can make good career choices.



Discuss with male students how they are coping with pressures to make
career decisions. Talk about the value of choosing highpaying
occupations over ones that are personally fulfilling.

Build a relationship of trust with the male students you advise.
Become the advocate for the male students you advise.

Make an appointment for the next advisory session before the male
student leaves your office.

Remember that male students are more likely to succeed in their
classes when they feel connected to the school. Build this connection
through a relationship based on respect
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- Mom asks her son when he
comes home from school. ..

To sit down and be quiet.




A The learners who bring down the state and
federal test scores are mainly boys.

A The students who lash out against the educational
system are mainly boys.

A The students with whom our teachers feel the least
trained to deal with are boys.

(Gurian, 2005)




Isaiah Olson, a father in Detroit,

observed,

Al see a big proble
Ameri can boys 1 n sc
fit. | t 6s not | ust

out rate for black males is now twice
what it is for black females.

Gurian Institute Research
(Gurian, 2005)




Poll

O

Is your academic institution doing
anything to train faculty and staff to
work with male students?

A. Yes
B. No
Questions?




O

Until about 100 years ago, in all parts of the world,
our sonsoO0 primary teache

A. Teachers in one room schoolrooms
B. Families "~

C. Male teachers in a boarding school
D. Military men




Revive the role of family in education

Encourage males to use the tutorial centers to access the help they
need in their courses

Encourage males to become more active in their academic
community

Provide student or instructor mentors who can connect with the
males in crisis to provide guidance and support

Decrease the stress of dealing with registration and financial issues
as they attempt to navigate an unfamiliar and sometimes unfriendly
academic environment



Did You Know?

O

According to the study by the Center for Labor Market Studies,
even at the present 44% college attendance rate, this
generation of young men will

A. Be increasingly unemployed or underemployed
B. Earn significantly lower lifetime earnings than their peers

C. Depend more on inkind benefits (food stamps, Medicaid, housing
subsidies)

D. Be more likely to father children out of wedlock and not live with or
support their offspring

All the above
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Research shows that the parts of the brain
responsible for processing verbal information
and permitting the exchange of information
between hemispheres were more highly

developed in girls.
(Kimura, 2005).

Girls also mature earlier in the brain regions
responsible for impulse control, and, in general,
mature earlier than boys.

(Viadero, 2006; Nagy Jacklin & Martin, 1999).







