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Case Study Report
Introduction:

So very often we see ourselves in another person. Most of the time, we can look at a
child, talk to them and immediately begin to relate because they remind us of our past self. This
is the case with Dawn, the little girl with whom I have the privilege of observing for this Case
Study. She is a sweet little girl who is the ‘middle’ child of four siblings, with two sisters aged
11 and 2 and one older brother of the age of 8. Dawn is five and she has just started

—_——
Kindergarten. Her parents have been very good friends of my family and I for several years now.
They are a typical middle class family, with a married mother and father, and four children of the
same parents. Dawn is a beautiful blonde-headed, blue-eyed, right-handed little girl with quite
the ornery personality. Her family is very involved with their church, and this is evident through
the Christian attitude they portray to Dawn. Consequently, the behaviors she possesses reflect
this Christian ideal. I observed Dawn four separate times in her home. Each time her mother,
sisters, and brother were present. /
Physical Development:

The average height/weight for her age gr(ily's 42 1/2 inches and 39 1/2 pounds (Average
Height to Weight Chart - Babies to Teenagers, n.‘d.). She is almost exactly at the average level at
42 3/4 inches and 39 pounds. According to the Fine and Gross Motor Skills handout, at her age
for gross motor skills, she should be able to run lightly on her toes, skip, jump rope, and walk
backward toe to heel. I observed her doing all of these behaviors, which lets me know that she is
normal in her development of gross motor skills. For her age group in fine motor skills, she is

supposed to be able to print some capital letters, cut out and copy simple shapes and her first

name (Ireton), write the numbers one through five, and color within the lines. While I was
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observing her one day, she colored a picture of sheep jumping over a fence. She colored mostly
within all the lines, only going outside the lines a couple of times. I also had her do an activity
where she wrote capital letters and her numbers. Another activity required her to trace her n\ay
and then copy it without lines. She was able to write capital letters in the alphabet without help

up to the letter “L.” She had a little trouble writing the numbers on her own, specifically the
numbers two and five. She traced her name very easily and then was able to copy it down almost
exactly like she traced it. I also had her cut out a triangle and a rectangle after tracing them and
drawing them on her own. She did a phenomenal job on those activities as well.

Cognitive Development:

I expected Dawn to be in the sei(y stage of Piaget’s four stages of cognitive
development (Woolfolk, 2013, p. 45-47), so the next time I observed her, I experimented in this
area. [ brought two containers of Play-Doh, one blue and one orange, and rolled them both into v\/\}j\
balls. I made sure that she agreed they had the same amount in each ball. I then rolled the orange
Play-Doh into a long “snake”, and asked her if they had the same amount of Play-Doh or if one
had more. She replied that the orange Play-Doh had more because “it is longer.” I also performed
an experiment where I had two clear glasses of water and one clear bowl. She agreed both
glasses had the same amount of water, and then I poured one glass into the bowl. When I asked
her if they had the same amount or if one had more water than the other, Dawn replied by saying
“the glass has more because it goes all the way up here” (while pointing to the top of the water in
the glass). This also shows her inability to decenter (Woolfolk, 2013, p. 46), or focus on more
than one aspect at a time. When I poured the water into the bowl, Dawn was focused on the
height of the water, not the volume or the shape of the bowl. These experiments let me know that

she is where I expected her to be-- the second stage of cognitive development which igthe




Preoperational Stage, as described by Jean Piaget (Woolfolk, 2013, p. 45-47). I tried to
incorporate both Vygotsky’s ideas as well as Piaget’s when I experimented, so to compensate, I
created five math problems for Dawn to complete. After getting the information on where her
class was, as far as learning math and what kind of math problems they do, I was able to deduce
that two of these problems should be relatively easy for her, and the other three would be a little
more difficult. The problems were 3+2, 5+5, 10-5, 12-6, and 8+4, respectively. The first two
problems she did with ease, but when she got to the third one, I had to help her figure it out a bit.
We counted our ten fingers, took away one hand, and then she understood. This means she has a
healthy Zone of Proximal Development (ZPD) (Woolfolk, 2013, p. 59), meaning that even
though the problem may be a little advanced for her, with some scaffolding, she is able to work it
out. The fourth and fifth problems were more difficult and took longer for her to complete. I did
notice some egocentrism (or private speech) when she was solving the fourth problem. It was not
loud; in fact, she was only mouthing to herself. For her age group, she should talk aloud when
she uses private speech, especially when she encounters a difficult problem. However, she does
not do that, so this gives me the idea that she is cognitively ahead in that area. When she got to
the fifth problem, she completely shut down and could not do it by herself. This shows me that
the problem I gave her was beyond her ZPD and no matter how much I tried to scaffold, or help
her, she would be unable to do it. I also asked her “What would the world be like without
numbers?” I expected her to give an answer that was age-appropriate, such as “We hayg’to have
numbers”, and literally not being able to imagine a world without numbers. However, when |
asked her this question she thought about it and simply said, “It would be horrible.” She was able
to use upper-level thinking to imagine a world that does not use numbers. When I asked her why

it would be “horrible,” she replied saying, “Because people would not know their numbers.”




Emotional Development:

I expected Dawn to be in the first stage of Moral Development; Pre-conventional, at the
first level, Punishment/Obedience (Woolfolk, 2013, p. 100-101). I also expected her to have
Moral Realism, which is where she is told what to do and she does it. Based on what I observed
of Dawn, it is obvious that she is in the first stage and first level of Moral Development--she
knows what is wrong and understands that if she disobeys, she will face punishment. This was
also manifested one day when I observed her. She was coloring a page that I had given her that
had sheep on it. We were making up a story about the sheep, saying that the farmer did not want
the sheep to jump over the fence. I asked her what would happen if the sheep did not listen to the
farmer. She answered, “He will get in trouble.”

As stated before, Dawn lives in a very religious home. Because she is in a home that
exemplifies Christian values, she is not confused about her gender. She has a very clear gender
identity-- she is a girl. I did notice that she likes to play with toys like Minnie Mouse and Barbie
dolls, which clearly states that she is a girly girl. Dawn is not aggressive but she is assertive,
especially with her little sister. At one point in my observation, her little sister joined in to play
with her. They were playing with Barbies, and her little sister was doing something that Dawn
did not like. Dawn immediately started telling her sister to “STOP DOING THAT!” If, however,
her sister was listening to her and playing along, Dawn would play very well with her. Dawn’s
mother told me that she plays and can relate to both her older sister, who is 11, and her younger
sister, who is 2. Normally children in Dawn’s age group are very optimistic and exaggerate about
their own abilities. I tried to do this with Dawn and when I asked what she was good at she said
she was good at: dressing herself and Barbies, learning how to read, math, science, listening to

her teacher, and talking. I would say she fits into the normal category for hgy'age group as far as




this is concerned. She is very optimistic about her abilities. Dawn’s temperament throughout
these observations has shown to be consistent, and I have noticed that she has a healthy self-
esteem which is good for her right now as well as in the future (Kostelnik, Soderman, Whiren,
Rupiper, & Gregory, 2015, p. 99). I experimented with her to try to find out about how she cares
about others, so I asked her a question. “What would you do if a girl wore braids in her hair one
day and the other children started making fun of her?” She thought about it for a second, and said
“I would tell the teacher.” With a little prompting, she also said that she would tell the other
children to stop making fun of her and tell them that the teacher does not like them doing that.
She also expanded and said that after they stopped making fun of her, she would be nice to her
and be her friend. Based on that and a couple of other observations, I noted that she seems to be
in the first level of the Friendship Framework (Kostelnik, et al., 2015, p. 234-235). This is
essentially saying that children in this level are willing to be friends with people whose behavior
is pleasing, and that the friendship will last if the children’s behaviors are compatible and agree
with each other.

Linguistic Development:

Dawn is a very advanced little girl in many areas, especially language. While I was
observing her, I noticed very few errors in her speech. Once she said “spill-ed” instead of
“spilled.” I think that this little error and the other minor errors that I heard are all developmental
errors, and eventually she will ‘outgrow’ them. Dawn is very funny. She has a very ornery
personality and that shows very easily in the way she acts and the way she talks to different

people, including her mom and siblings. One time I observed Dawn playing in her room. Her

mom came in and told her to clean up the top of her dresser. Dawn said, “No,” But she said it in a

joking way, and her mother knew that. Their family talks to each other like that, so Dawn




understood that she would have to clean off the dresser top, which she did almost immediately.
She is in a religious family so the language she uses reflects those ideals, such as saying if her
Barbies are immodestly dressed, or talking about church, or the different types of songs she sings
(Woolfolk, 2013, p. 169). She is also very smart. If you use a new word around her, she will
begin to use the same word a few minutes later in conversation, but not necessarily in the right
context.

Social Development:

I expect Dawn to be in the “Industry vs. Inferiority” stage (Woolfolk, 2013, p. 89). This
is where she would learn new things and accept them. I asked her how she liked school and
learning, and she said she was excited to learn new things. This lets me know she is socially
developing at a very good rate. I paid attention to notice her family’s parenting style, and I
noticed that they are authoritative, which is the high warmth, high control style (Kostelnik, et al.,
2015, p. 307). This is the best style of parenting that any family could have.

Conclusion:

While I observed Dawn, I noticed so many of the ideals from our text and could relate it
to her development. I noticed theories not only from our text and this class, but also from my
Social and Cultural Development class. I was shocked at just how many things I read that could
be directly applied to Dawn and her family. I understand that every child is different and that
they will not develop at exactly the same rates, but Dawn is an extremely good example of a
typical child, and almost mirrors the book exactly. As a result of this Case Study, I have a better
understanding of how children develop, and I know that this will help me later jf my career and

when I become a parent.




References

Average Height to Weight Chart - Babies to Teenagers. (n.d.). Retrieved from Disabled World:

http://www.disabled-world.com/artman/publish/height-weight-teens.shtml
Ireton, H. (n.d.). Child Development Chart - First Five Years.

Kostelnik, M. J., Soderman, A. K., Whiren, A. P., Rupiper, M. L., & Gregory, K. M. (2015).
Guiding Children's Social Development and Learning. Stamford, Connecticut: Cengage

Learning.
University, A. S. (2015, Fall). Fine and Gross Motor Skills. San Angelo, Texas.

Woolfolk, A. (2013). Educational Psychology (12th ed.). Upper Saddle River: Pearson

Education, Inc.




"}094400U) Ajjsow 4o pajdwaype
J0U sem dJAIS pue sdudIdjal YdY
*2ouanbas |ed1b0j syoe| pue didoy
uo jou s| ‘MalA jo juiod Jes e sype|
juajuod sy ‘buipam jeuoissajoud
J0U ‘Spusidy Yjim 3eyd |ensed

e 3)I| spead 3]A)s 9y "papasau

SI UoIsiAal pue bBuiyips Jolep
“1apeas ay) pessip Ajpajeadal
Jewuweab pue ‘asbesn ‘uonenipund
‘uonezijeyides ‘6uyjjads ui siolig

3091100
ale ||e jou Ing pajdwane
sem 3]A)s pue saouaiasal

vdv ‘esodind jo asuas
Buouls e a3ea.10 jou saop
pue 21do) uo Aejs jou saop
‘M3IA Jo juiod e BuiAaAuod
ul anbeAa s Juajuod ayj "12A
jeuoissajosd jou pue ‘|lensed
Jsow)e ‘aso00] sI Joded ayjy Jo
3)A1s 9y "Ajjigepead Jedw
10 JoeJ)SIp S10.443 Jewwelb
pue ‘uoneniound ‘buyjjads

*3094402 Ajjsow

aJe 3JA)s pue saduauvjal
vdVv ‘9sodund jo asuas
buouis e sajeald saop pue
seapi Jo uolssasboud jedi1boj
All1e) e s34 JUIU0D

ay] ‘judabijjo3ul spunos

11 '9|qepeas pue ‘uesd ‘4esp
S| Jaded ay) Jo 3jAIs 2yl
‘Buyjjads pue ‘uopenyund
‘Jewwelb u) si1ou1d Moy AldA
UYim usnum sem Jaded ayy

Z 91 NSY "AjPa.440

pasn aJe Bupusia)ad 10y
sojueyoaw pue 3jAls ydy seapl
Jo uoissaiboud |eaibo| AudA

e yum ‘Ajasiouod pue Alesp
UD)34M S| JUIJUOD 3Y] "ples S|
1 MOy SB ||9M SB pIesS S| Jeym
03 uonuane pied A|snoiAqO
‘|leuoissajodd si soded ay)

40 9)A1s ay] *buyads 4o/pue
‘'uoneniound ‘uoneziended
‘Jewrwielb Uy s10449 OU Yum
ua)lum Apeap sem Jaded ayy

a|A18

pue solueyoapn
Buniim

"JUDPIAD JOU 949M 3SINOD Y}
woJy s3daouod pue sioiAeyaq s,pliyd
93} U99MIBQ SUOIIIBULOY) “H00qIXd)

9y} WoJj sw.a} 4o abenbue|
pasn Aj3021400 M3} AJ9A papnjour

*9S4N0d

9y} wouy sydaouod pue
S10IARYD(Q S,PJIYD paAlasqo
943} UdaM)aq SUOoIPAUU0D
108.Ip 840w papasu

INQ Y00q3xa} a3} WOod) SWId)
pasn A|309.4400 M3y e papn|ou]

‘apew

alom Auoay)y |ejuawdojanap

pue SJIOIARY3Q P[IYd Udamiaq
SUOIBUUOD) “PaPNIOUl dI9M

»00(31X3} 10/pue 3S.1n0d By}

wo.y swJaa) pue abenbue| jo
SN 1034400 puUE UoIjRWIOU|

b6ujioddns papnjpug

€ 971 NsY

)00Q3xd} pue 3S.1n0d

9Y3 wouy sw.d) pue abenbue)
2y} palos|4ol pue ajeandde sem
jey3 uonew.ojul buipoddns
|euOI}Ippe Pasn JajM pasn
2Jom Aloayl jejuswdojaAap 0}
SJ0IARYD(Q S,P|IYD 94} pPRoduuod
Jey} 22UDPIAD pajuaWINIop

[19m ‘3jdi3nw papnpur

Aioayy

0} pajoduuod
S| 3DUIPIAD
bunuoddns

‘passnosip

Al1ood sem juawdojanap ul sio0loey
|ednjind pue |edos Jo 9jod Ay
*9jeJNddBUl UBYO puk Yeam AJaA
S1 SjUddsajope BunoA pue uaup|iyd
JO soljsivdRIRYD |RJUBWAOIDADP
jeanjjnd pue ‘jeuoijowa

le1nos ay3 jo bBulpueisiapun

"Alyoliq pauonuaw

sem juawdo|dAap u| s101oe)
[e4n}nNd pue |e10S JO |od
3yl "sjuaosajope HunoA pue
uaJpliyd Jo soisuaeseyd
|eyuswdolaAap |eanynd

pue ‘|jeuonows ‘|eID0S

ay3 jo buipuelsiapun jeunuiw
e Ajuo s1os|jau 4aded syl

*PassnISIp sem jusawdojoaap
U} S1030B) |BINYND pueR |RIDOS
JO 9|04 BY] *pajedisuowap

S| sjuadssjope 6unoA

pue uaJipjiyd Jo sopsualeleyd
|equawdolaaap |einynd

pue ‘|jeuonjows ‘je1pos

3ay3 jo abpomoud; ayenbapy

S B E€O1NSY

*AjIny passnosIp

sem juawdo|aAsp Ut si0loey
|e4N3|ND pue |eIDOS JO 3|04

9yl "JUSPIAD S| SIUDSD|OpE
BunoA pue uaipjyd jo
soisualeLeyd [eyusawdolaAap
|eanynd pue ‘jeuonjow? ‘|ePoOS
ay) Jo abpajmouw| Jesp vy

’

¢ Buipuejsiapun

*passnosIp

Aj@3eandoeul U0 pue deam AlsA
S| sJu3Dsajope BunoA pue uaipjiyd
40 solsiialoeIRYD [RJUBWO|RARP
ansinbul) pue ‘aAiubod

‘sjuadsajope HunoA pue
uJppIyD Jo sansuaPpeLeyd
jejuswdo|aAap s13sinbuiy

pue ‘oAijubos ‘jesisAyd

ay) jo Buipuejsiapun jewiuiw

*pasSNISIp pue pajelisuowap
S| sjuadssjope bunoA

pue uaupjiyd Jo sdisuaeleyd
{eyuswdojaaap dnsinbui|

pue ‘aAinubod ‘|eaisAyd

SR8 EOD1NSVY

*A||ny passnosip pue

JUSPIAD S! Sjuddsajope BunoA
pue ualp|iyd Jo So1IIsIPRIRYD
|jejuswdol|aaap d13sinbui|

pue ‘aAniubos ‘jesisAyd

Jeonadoay )

»

T Buipuejsiapun

‘leaisAyd ayy jo Buipueisiapun e Ajuo spa|jau 4aded syl ay1 jo abpaimoud ajenbapy 3y Jo o2bpajmouwy Jesp y feonatoaylL
[4
T suone)adx3y mojag sjjed suoneradxg seyoeosddy € suone)padxy s)oopn  suone}adxy spaadx3y eLIBILD /SIPAT
:3leq :oweN

M\D QO (W /O‘Sgd)nlmq




