
ASSESSMENT #1- CONTENT KNOWLEDGE: TExES Examinations - Data 
from licensure tests or professional examinations of content knowledge. 
1) Description: Texas Administrative Code (TAC) Section 230.5(b) requires every person 
seeking educator certification in Texas to perform satisfactorily on comprehensive examinations. 
The purpose of these examinations is to ensure that each educator has the prerequisite content 
and professional knowledge necessary for an entry-level position in Texas public schools. The 
Texas Examinations of Educator Standards (TExES) program was developed for this purpose.  
2) The TExES Educator Standards, based in the Texas Essential Knowledge and Skills (TEKS), 
form the foundation for the TExES tests. Developing the tests was a collaborative process 
involving classroom teachers and other educators from public and charter schools, university and 
educator preparation program faculty, representatives from professional educator organizations, 
content experts, and members of the community.  Each TExES test is a criterion- referenced 
examination designed to measure the knowledge and skills delineated in corresponding TExES 
test frameworks. The tests include individual and stand-alone, test items (questions) and items 
that are arranged in clustered sets based on real-world situations faced by educators.  
Candidates complete a minimum of two examinations, a level-specific test of content knowledge 
and skills and a level-specific test of pedagogy and professional responsibilities (PPR). The test 
framework is based on the educator standards for a particular content field. The content covered 
by this test is organized into broad areas of content called domains.  Each domain covers one or 
more of the educator standards for this field.  Within each domain, the content is further defined 
by a set of competencies.  Each competency is composed of two major parts:  
1. the competency statement, which broadly defines what an entry-level educator in this field in 

Texas public schools should know and be able to do, and  
2. the descriptive statements, which describe in greater detail the knowledge and skills eligible 

for testing. 
 
 
Alignment of TExES Domains with CEC Standards 
TExES Domain I CEC Standard 1, 2, 3, 5 & 7 
TExES Domain II CEC Standard 2, 3, 4, 5, 6, 7, & 8 
TExES Domain III CEC Standard 1, 4, 6, 7, 9, & 10 
TExES Domain IV CEC Standard 1, 2, 3, 6, 9, & 10 
 
 
 
 
TEST FRAMEWORK FOR FIELD 161: SPECIAL EDUCATION EC—12 
Domain I Understanding Individuals with Disabilities and Evaluating Their Needs (approximately 
13%) Standards Assessed:  

€ Standard IV: The special education teacher understands and applies knowledge of the 
characteristics and needs of individuals with disabilities. 

€ Standard V: The special education teacher understands formal and informal assessment 
procedures and knows how to evaluate student competencies to make instructional decisions. 

Domain II Promoting Student Learning and Development (approximately 33%) Standards Assessed:  
€ Standard VI: The special education teacher understands and applies knowledge of procedures for 

planning instruction and managing the teaching and learning environment. 
€ Standard VII: The special education teacher understands and applies knowledge of issues and 

procedures for teaching appropriate student behavior and social skills. 



€ Standard VIII: The special education teacher understands assistive technology as defined by state 
and federal regulations. 

€ Standard IX: The special education teacher understands and applies knowledge of transition 
issues and procedures across the life span. 

€ Standard X: The special education teacher promotes students’ academic performance in all 
content areas by facilitating their achievement in a variety of settings and situations. 

Domain III Promoting Student Achievement in English Language Arts and Reading and in 
Mathematics (approximately 33% of the test) Standards Assessed: 

€ Standard XI: The special education teacher promotes students’ performance in English language 
arts and reading. 

€ Standard XII: The special education teacher promotes students’ performance in mathematics. 
Domain IV Foundations and Professional Roles and Responsibilities (approximately 20%) Standards 
Assessed: 

€ Standard I: The special education teacher understands and applies knowledge of the 
philosophical, historical, and legal foundations of special education. 

€ Standard II: The special education teacher applies knowledge of professional roles and 
responsibilities and adheres to legal and ethical requirements of the profession. 

€ Standard III: The special education teacher knows how to communicate and collaborate 
effectively in a variety of professional settings. 

 
TEST FRAMEWORK 160: PEDAGOGY AND PROFESSIONAL RESPONSIBILITIES EC–12 
Domain I Designing Instruction and Assessment to Promote Student Learning (approximately 31%) 
Standards Assessed: 

€ Pedagogy and Professional Responsibilities Standard I: The teacher designs instruction 
appropriate for all students that reflects an understanding of relevant content and is based on 
continuous and appropriate assessment. 

Domain II Creating a Positive, Productive Classroom Environment (approximately 15%) Standards 
Assessed: 

€ Pedagogy and Professional Responsibilities Standard II: The teacher creates a classroom 
environment of respect and rapport that fosters a positive climate for learning, equity, and 
excellence. 

Domain III Implementing Effective, Responsive Instruction and Assessment (approximately 31%) 
Standards Assessed: 

€ Pedagogy and Professional Responsibilities Standard I: The teacher designs instruction 
appropriate for all students that reflects an understanding of relevant content and is based on 
continuous and appropriate assessment. 

€ Pedagogy and Professional Responsibilities Standard III: The teacher promotes student learning 
by providing responsive instruction that makes use of effective communication techniques, 
instructional strategies that actively engage students in the learning process, and timely, high-
quality feedback.  

€ Technology Applications Standards I–V: All teachers use technology-related terms, concepts, 
data input strategies, and ethical practices to make informed decisions about current technologies 
and their applications. 

€ All teachers identify task requirements, apply search strategies, and use current technology to 
efficiently acquire, analyze, and evaluate a variety of electronic information. 

€ All teachers use task-appropriate tools to synthesize knowledge, create and modify solutions, and 
evaluate results in a way that supports the work of individuals and groups in problem-solving 
situations. 

€ All teachers communicate information in different formats and for diverse audiences. 
€ All teachers know how to plan, organize, deliver, and evaluate instruction for all students that 



incorporates the effective use of current technology for teaching and integrating the Technology 
Applications Texas Essential Knowledge and Skills (TEKS) into the curriculum. 

Domain IV Fulfilling Professional Roles and Responsibilities (approximately 23%) Standards 
Assessed: 

€ Pedagogy and Professional Responsibilities Standard IV: The teacher fulfills professional roles 
and responsibilities and adheres to legal and ethical requirements of the profession. 

 
.  
 
 

CEC STANDARDS SPECIAL EDUCATION STANDARDS (TExES Exam) 
Standard One: FOUNDATIONS 
KNOWLEDGE 

 

ICC1K1 Models, theories, philosophies, 
and research methods that form the basis 
for special education practice 

1.1k the historic foundations, classic studies including the major contributors, and 
major state and federal legislation that has affected knowledge and practice in the 
education of individuals with disabilities; 
1.2k major research, models, theories, and philosophies that provide the basis for 
special education practice; 

ICC1K2 Laws, policies, and ethical 
principles regarding 
behavior management planning and 
implementation 

7.5k applicable laws, rules and regulations, and procedural safeguards regarding 
the planning and implementation of behavior management and discipline for 
individuals with and without disabilities; 

ICC1K3 Relationship of special 
education to the 
organization and function of educational 
agencies 

1.5k differing perspectives (e.g., medical, psychological, behavioral, educational) 
regarding the definitions and etiologies of a variety of disabilities; 

ICC1K4 Rights and responsibilities of 
individuals with exceptional learning 
needs, parents, teachers, and other 
professionals, and schools related to 
exceptional learning needs 

1.6k variations in beliefs, traditions, and values across cultures and their effects on 
the relationship among child, family, school, and community; 

ICC1K6 Issues, assurances and due 
process rights related to assessment, 
eligibility, and placement within a 
continuum of services 

1.8k assurances and due process rights related to assessment, eligibility, 
placement, and services; 

ICC1K7 Family systems and the role of 
families in the educational process 

1.9k rights and responsibilities of parents/guardians, students, teachers and other 
professionals, and schools as they relate to individual learning needs; 

ICC1K8 Historical points of view and 
contribution of culturally diverse groups 

1.4k issues in definition and identification procedures for individuals with 
disabilities, including individuals from culturally and/or linguistically diverse 
backgrounds; 

ICC1K9 Impact of the dominant culture 
on shaping schools and the individuals 
who study and work in them 

7.1k attitudes and behaviors of school and community personnel that positively or 
negatively influence the behavior of individuals with disabilities; 

ICC1K10 Potential impact of 
differences in values, languages, and 
customs that can exist between the home 
and school 

1.6k variations in beliefs, traditions, and values across cultures and their effects on 
the relationship among child, family, school, and community; 

IGC1K1 Definitions and issues related 
to the identification of individuals with 
exceptional learning needs 

1.3k current educational terminology and definitions of a variety of disabilities, 
including professionally accepted classification systems and current incidence and 
prevalence figures; 

IGC1K2 Models and theories of 
deviance and behavior problems 

1.2k major research, models, theories, and philosophies that provide the basis for 
special education practice; 

IGC1K3 Historical foundations, classic 
studies, major contributors, major 
legislation, and current issues related to 
knowledge and practice 

1.2k major research, models, theories, and philosophies that provide the basis for 
special education practice; 

IGC1K4 The legal, judicial, and 
educational systems to assist individuals 
with exceptional learning needs 

1.1s conduct instructional and other professional activities consistent with the 
requirements of state and federal laws, rules and regulations, and local district 
policies and procedures; 



IGC1K5 Continuum of placement and 
services available for individuals with 
exceptional learning needs 

1.7k the continuum of placement and services available for individuals with 
disabilities; 

IGC1K6 Laws and policies related to 
provision of specialized health care in 
educational settings 

1.10k the roles of and relationships among federal, state, and local entities with 
regard to the regulation and provision of special education and related services, 
including specialized health care services. 

IGC1K7 Factors that influence the 
over-representation of 
culturally/linguistically diverse 
individuals with exceptional learning 
needs in programs for individuals w/ 
exceptional learning needs 

1.3s articulate the factors that influence the overrepresentation of minority 
students in programs for individuals with disabilities. 

SKILLS  
ICC1S1  Articulate personal philosophy 
of special education 

1.2s articulate current issues and best practices in the education of individuals 
with disabilities; 

Standard Two: DEVELOPMENT 
AND CHARACTERISTICS OF 
LEARNERS  
KNOWLEDGE 

 

ICC2K1 Typical and atypical human 
growth and development 

4.2k human development and the effects of disabilities on developmental processes 
across domains (e.g., cognition, communication, motor, behavior); 
4.4k characteristics of normal, delayed, and disordered communication patterns of 
individuals with disabilities; 
4.5k physical development, physical disabilities, sensory disabilities, and health 
impairments as they relate to the development and behavior of individuals; 

ICC2K2 Educational implications of 
characteristics of various 
exceptionalities 

4.1k differential characteristics of individuals with disabilities, including levels of 
severity and multiple disabilities across eligibility categories; 
4.8k the educational implications of various disabilities; 

ICC2K3 Characteristics and effects of 
the cultural and environmental milieu of 
the individual with exceptional learning 
needs and the family 

4.3k cognitive, physical, cultural, social, environmental, psychological, and 
emotional needs of individuals with and without disabilities; 
4.11k effects of cultural and environmental influences (e.g., cultural and linguistic 
characteristics, socioeconomic level, abuse/neglect, substance abuse) on the child 
and family; 

ICC2K4 Family systems and the role of 
families in supporting development 

1.6k variations in beliefs, traditions, and values across cultures and their effects on 
the relationship among child, family, school, and community; 

ICC2K5 Similarities and differences of 
individuals with and without exceptional 
learning needs 

4.3k cognitive, physical, cultural, social, environmental, psychological, and 
emotional needs of individuals with and without disabilities; 

ICC2K6 Similarities and differences 
among individuals with exceptional 
learning needs 

4.10k effects that one or more disabilities may have on an individual’s life; 

ICC2K7 Effects of various medications 
on individuals with exceptional learning 
needs 

4.13k the effects of various medications on the educational, cognitive, physical, 
social, and emotional behavior of individuals with disabilities; 

IGC2K1 Etiology and diagnosis related 
to various theoretical approaches 

4.12k various etiologies and medical aspects of conditions affecting individuals 
with disabilities; 

IGC2K2 Impact of sensory 
impairments, physical and health 
exceptional learning needs on 
individuals, families, and society 

4.5k physical development, physical disabilities, sensory disabilities, and health 
impairments as they relate to the development and behavior of individuals; 

IGC2K3 Etiologies and medical aspects 
of conditions affecting individuals with 
exceptional learning needs 

4.14k medical complications and their implications for student support needs, 
including seizure management, tube feeding, catheterization, and 
cardiopulmonary resuscitation (CPR); 

IGC2K4 Psychological and social-
emotional characteristics of individuals 
with exceptional learning needs 

4.2k human development and the effects of disabilities on developmental processes 
across domains (e.g., cognition, communication, motor, behavior) 

IGC2K5 Common etiologies and the 
impact of sensory exceptional learning 
needs on learning and experience 

4.6k common etiologies and the impact of sensory, physical, cognitive, and 
emotional disabilities on learning and experience; 

IGC2K6 Types and transmission routes 
of infectious disease 

4.12k various etiologies and medical aspects of conditions affecting individuals 
with disabilities; 



SKILLS  
Standard Three: INDIVIDUAL 
LEARNING DIFFERENCES 
KNOWLEDGE 

 

ICC3K1 Effects an exceptional 
condition(s) can have on an individual’s 
life 

4.2k human development and the effects of disabilities on developmental processes 
across domains (e.g., cognition, communication, motor, behavior); 
4.4s help students understand the characteristics of their disabilities, with 
emphasis on their unique strengths and learning needs. 

ICC3K2 Impact of learners’ academic 
and social abilities, attitudes, interests, 
and values on instruction and career 
development 

4.2s describe and define general developmental, academic, social, career, and 
functional characteristics of individuals with disabilities as they relate to levels of 
support needed; 

ICC3K3 Variations in beliefs, 
traditions, and values across and within 
cultures and their effects on 
relationships among individuals with 
exceptional learning needs, family, and 
schooling 

4.11k effects of cultural and environmental influences (e.g., cultural and linguistic 
characteristics, socioeconomic level, abuse/neglect, substance abuse) on the child 
and family; 

IGC3K1 Complications and 
implications of medical support services 

4.12k various etiologies and medical aspects of conditions affecting individuals 
with disabilities; 
4.13k the effects of various medications on the educational, cognitive, physical, 
social, and emotional behavior of individuals with disabilities; 

IGC3K2 Impact disabilities may have 
on auditory and information processing 
skills 

4.4k characteristics of normal, delayed, and disordered communication patterns of 
individuals with disabilities; 

IGC3K3 
Impact of multiple disabilities on 
behavior 

4.10k effects that one or more disabilities may have on an individual’s life; 

SKILLS  
IGC3S1 Relate levels of support to the 
needs of the individuals 

2.11s demonstrate advocacy skills and competencies needed to support educational 
services delivered to students in the least restrictive environment and in the 
community. 

Standard Four: INSTRUCTIONAL 
STRATEGIES 
KNOWLEDGE 

 

ICC4K1 Evidence-based practices 
validated for specific characteristics of 
learners and settings 

6.1k research-based basic classroom management theories, methods, and 
techniques for individuals with disabilities; 

IGC4K1 Sources of specialized 
materials, curricula, and resources for 
individuals with exceptional learning 
needs 

6.5k curricula for the development of cognitive, academic, social, language, 
affective, motor, career, and functional life skills for individuals with disabilities; 

IGC4K2 Strategies to prepare for and 
take tests 

10.8s teach individuals with disabilities to problem solve and use other cognitive 
strategies to meet their individual needs; 

IGC4K3 Advantages and limitations of 
instructional strategies and practices for 
teaching individuals with exceptional 
learning needs 

4.3s apply knowledge of human development and disabilities to plan and 
implement appropriate curriculum with appropriate modifications and 
adaptations; 

IGC4K4 Prevention and intervention 
strategies for individuals at risk for a 
disability 

5.3s demonstrate responsiveness to cultural and other factors (e.g., ethnicity, 
language, religion, gender, personal beliefs, nature and severity of disability) by 
matching appropriate assessment strategies to the characteristics and needs of 
individual students; 
5.4s gather background information regarding academic, medical, and family 
history; 

IGC4K5 Strategies for integrating 
student initiated learning experiences 
into ongoing instruction 

5.11s evaluate supports needed for access to the general curriculum and 
integration into various programs and environments; 

IGC4K6 Methods for increasing 
accuracy and proficiency in math 
calculations and applications 

12.2k mathematical methods and strategies appropriate for teaching students with 
disabilities to reason mathematically, to solve mathematical problems, to make 
mathematical connections within and outside of mathematics, and to communicate 
mathematically; 



IGC4K7 Methods for guiding 
individuals in identifying and organizing 
critical content 

11.6s provide systematic instruction in critical reading strategies to students with 
disabilities to improve their reading comprehension; 
11.8s use a variety of methods and strategies to teach students with disabilities to 
apply study and inquiry skills; 

SKILLS  
ICC4S1 Use strategies to facilitate 
integration into various settings 

10.10s integrate related services into students’ educational settings; 

ICC4S2 Teach individuals to use self-
assessment, problem-solving, and other 
cognitive strategies to meet their needs 

10.8s teach individuals with disabilities to problem solve and use other cognitive 
strategies to meet their individual needs; 

ICC4S3 Select, adapt, and use 
instructional strategies and materials 
according to characteristics of the 
individual with exceptional learning 
needs 

10.13s adapt lessons to maximize the physical abilities of individuals with 
specialized health care needs; 

ICC4S4 Use strategies to facilitate 
maintenance and generalization of skills 
across learning environments 

6.13s monitor behavior changes across activities and settings; 
10.7s use strategies for facilitating maintenance and generalization of skills across 
learning environments; 

ICC4S5 
Use procedures to increase the 
individual’s self-awareness, self-
management, self-control, self-reliance, 
and self-esteem 

6.9S encourage self-advocacy and increased independence across school and 
community learning environments; 

ICC4S6 
Use strategies that promote successful 
transitions for individuals with 
exceptional learning needs 

9.2S collaborate with students, families, and school and community personnel to 
ensure successful transitions for individuals with disabilities; 

IGC4S6 
Modify pace of instruction and provide 
organizational cues 

6.6s use instructional time efficiently and effectively; 

IGC4S7 
Use appropriate adaptations and 
technology for all individuals with 
exceptional learning needs 

10.6s choose and use appropriate technologies to accomplish instructional 
objectives, and integrate those technologies appropriately into the instructional 
process; 

IGC4S8 
Resources, and techniques used to 
transition individuals with exceptional 
learning needs into and out of school 
and postschool environments 

9.3k how to plan for and link students’ current developmental and learning 
experiences and teaching strategies with those of their subsequent educational 
setting; 

IGC4S9 
Use a variety of nonaversive techniques 
to control targeted behavior and 
maintain attention of individuals with 
exceptional learning needs 

7.2s demonstrate a variety of effective behavior management techniques 
appropriate to the needs of individuals with disabilities; 

IGC4S10 
Identify and teach basic structures and 
relationships within and across curricula 

6.12s implement functional curricula in a variety of settings; 

IGC4S11 
Use instructional methods to strengthen 
and compensate for deficits in 
perception, comprehension, memory, 
and retrieval 

6.10s design learning environments that are multisensory and that facilitate active 
participation, self-advocacy, and independence of individuals with disabilities in a 
variety of group and individual learning activities; 

IGC4S12 
Use responses and errors to guide 
instructional decisions and provide 
feedback to learners 

6.11s design learning environments for individuals with disabilities that provide 
feedback from peers and adults; 

IGC4S13 
Identify and teach essential concepts, 
vocabulary, and content across the 
general curriculum 

11.4s provide systematic instruction using a variety of methods and strategies to 
improve the word analysis and decoding abilities of students with disabilities 

IGC4S14 11.6s provide systematic instruction in critical reading strategies to students with 



Implement systematic instruction in 
teaching reading comprehension and 
monitoring strategies 

disabilities to improve their reading comprehension; 

IGC4S15 
Teach strategies for organizing and 
composing written products 

11.7s provide systematic instruction to students with disabilities so they develop 
skills in writing conventions and competence in written communication; 

IGC4S16 
Implement systematic instruction to 
teach accuracy, fluency, and 
comprehension in content area reading 
and written language 

11.5s provide systematic instruction to improve the reading fluency of students 
with disabilities; 
 

Standard Five: LEARNING 
ENVIRONMENTS/SOCIAL 
INTERACTIONS 
Knowledge 

 

ICC5K1 
Demands of learning environments 

7.1s modify learning environments (e.g., schedule, physical arrangement) to 
promote appropriate behaviors; 

ICC5K2 
Basic classroom management theories 
and strategies for individuals with 
exceptional learning needs 

7.3k theories underlying behavior management techniques (e.g., reinforcement, 
proactive strategies, strategies that decrease inappropriate behavior) and their 
applications for teaching individuals with disabilities; 

ICC5K3 
Effective management of teaching and 
learning 

6.3k research-based best practices for effective management of teaching and 
learning; 

ICC5K4 
Teacher attitudes and behaviors that 
influence behavior of individuals with 
exceptional learning needs 

7.1k attitudes and behaviors of school and community personnel that positively or 
negatively influence the behavior of individuals with disabilities; 

ICC5K5 
Social skills needed for educational and 
other environments 

7.5s use effective teaching procedures to include social skills instruction in 
curriculum activities; 

ICC5K6 
Strategies for crisis prevention and 
intervention 

7.10k strategies for crisis prevention and intervention; 

ICC5K7 
Strategies for preparing individuals to 
live harmoniously and productively in a 
culturally diverse world 

7.8k strategies for preparing individuals to live cooperatively and productively in 
society, including social skills needed for educational and functional living 
environments; 

ICC5K8 
Ways to create learning environments 
that allow individuals to retain and 
appreciate their own and each other’s 
respective language and cultural heritage 
 

10.3s collaborate in the development and/or selection of instructional content, 
materials, resources, and strategies that demonstrate responsiveness to cultural 
and other factors (e.g., ethnicity, language, religion, gender, personal beliefs, 
nature and severity of disability); 

ICC5K9 
Ways specific cultures are negatively 
stereotyped 

1.3s articulate the factors that influence the overrepresentation of minority 
students in programs for individuals with disabilities. 

ICC5K10 
Strategies used by diverse populations to 
cope with a legacy of former and 
continuing racism 

1.3s       articulate the factors that influence the overrepresentation of minority 
students in programs for individuals with disabilities. 
1.6k      variations in beliefs, traditions, and values across cultures and their effects 
on the relationship among child, family, school, and community; 

IGC5K1 
Barriers to accessibility and acceptance 
of individuals with exceptional learning 
needs 

2.3s demonstrate commitment to developing the highest educational and quality- 
of-life potential of individuals with disabilities; 
2.4s respect the culture, gender, and personal beliefs of individual students and 
families; 

IGC5K2 
Adaptation of the physical environment 
to provide optimal learning 
opportunities for individuals with 
exceptional learning needs 

7.1s modify learning environments (e.g., schedule, physical arrangement) to 
promote appropriate behaviors; 

IGC5K3  



Methods for ensuring individual 
academic success in one-to-one, small-
group, and large-group settings 

6.7s design a learning environment that encourages active participation by 
students in a variety of individual and group learning activities; 

SKILLS  
ICC5S1 
Create a safe, equitable, positive, and 
supportive learning environment in 
which diversities are valued 

6.1s create a safe, positive, and supportive learning environment in which 
diversities are valued; 

ICC5S2 
Identify realistic expectations for 
personal and social behavior in various 
settings 

7.4s identify realistic expectations for personal and social behavior in various 
settings; 

ICC5S3 
Identify supports needed for integration 
into various program placements 

4.2s describe and define general developmental, academic, social, career, and 
functional characteristics of individuals with disabilities as they relate to levels of 
support needed; 

ICC5S4 
Design learning environments that 
encourage active participation in 
individual and group activities 

6.7s design a learning environment that encourages active participation by 
students in a variety of individual and group learning activities; 

ICC5S5 
Modify the learning environment to 
manage behaviors 

7.1s modify learning environments (e.g., schedule, physical arrangement) to 
promote appropriate behaviors; 

ICC5S6 
Use performance data and information 
from all stakeholders to make or suggest 
modifications in learning environments 

6.4s incorporate evaluation, planning, and management procedures that match 
student needs with a variety of instructional environments; 

ICC5S7 
Establish and maintain rapport with 
individuals with and without exceptional 
learning needs 

3.8s collaborate with general educational setting teachers and other school and 
community personnel in integrating individuals with disabilities into various 
learning environments; 

ICC5S8 
Teach self-advocacy 

7.6s demonstrate procedures to increase an individual’s self-awareness, self-
control, self-reliance, and self-confidence; 

ICC5S9 
Create an environment that encourages 
self-advocacy and increased 
independence 

7.6s demonstrate procedures to increase an individual’s self-awareness, self-
control, self-reliance, and self-confidence; 

ICC5S10 
Use effective and varied behavior 
management strategies 

7.8s develop, implement, and evaluate behavior crisis-management plans in 
educational settings. 

  
ICC5S11 
Use the least intensive behavior 
management strategy consistent with the 
needs of the individual with exceptional 
learning needs 

7.3s implement the least intensive intervention consistent with the needs of 
individuals with disabilities; 

ICC5S12 
Design and manage daily routines 

6.5s design, structure, and manage daily routines, including transition time, for 
students and other staff in a variety of educational settings; 

ICC5S13 
Organize, develop, and sustain learning 
environments that support positive intra 
cultural and intercultural experiences 

10.3s collaborate in the development and/or selection of instructional content, 
materials, resources, and strategies that demonstrate responsiveness to cultural 
and other factors (e.g., ethnicity, language, religion, gender, personal beliefs, 
nature and severity of disability); 

ICC5S14 
Mediate controversial intercultural 
issues among individuals with 
exceptional learning needs within the 
learning environment in ways that 
enhance any culture, group, or person 

10.5k varied cultural perspectives that affect the relationship among parents/ 
guardians, schools, and communities with regard to effective instruction for 
individuals with disabilities; 

ICC5S15 
Structure, direct, and support the 
activities of paraeducators, volunteers, 
and tutors 

3.5s communicate and collaborate effectively with paraprofessionals and other 
school and community personnel to deliver special education services; 



ICC5S16 
Use universal precautions 

2.4k liability issues related to working with individuals with disabilities; 

IGC5S1 
Provide instruction in community-based 
settings 

10.11s provide community-referenced and community-based instruction as 
appropriate based on individual need; 

IGC5S2 
Use and maintain assistive technologies 

8.1s link individual student needs with appropriate assistive technology, devices, 
and services; 
8.6s keep classroom assistive technology equipment in good working order; 

IGC5S3 
Plan instruction in a variety of 
educational settings 

6.4s incorporate evaluation, planning, and management procedures that match 
student needs with a variety of instructional environments; 

  
  
IGC5S4 
Teach individuals with exceptional 
learning needs to give and receive 
meaningful feedback from peers and 
adults 

6.11s design learning environments for individuals with disabilities that provide 
feedback from peers and adults; 

IGC5S5 
Use skills in problem-solving and 
conflict resolution 

7.4s identify realistic expectations for personal and social behavior in various 
settings; 

IGC5S6 
Establish a consistent classroom routine 
for individuals with exceptional learning 
needs 

6.5s design, structure, and manage daily routines, including transition time, for 
students and other staff in a variety of educational settings; 

Standard Six: LANGUAGE 
Knowledge 

 

ICC6K1 
Effects of cultural and linguistic 
differences on growth and development 

10.5kvaried cultural perspectives that affect the relationship among parents/ 
guardians, schools, and communities with regard to effective instruction for 
individuals with disabilities; 

ICC6K2 
Characteristics of one’s own culture and 
use of language and the ways in which 
these can differ from other cultures and 
uses of languages 

2.2k personal cultural biases and differences that may affect one’s teaching; 

ICC6K3 
Ways of behaving and communicating 
among cultures that can lead to 
misinterpretation and misunderstanding 

2.4s respect the culture, gender, and personal beliefs of individual students and 
families; 

ICC6K4 
Augmentative and assistive 
communication strategies 
 

8.3s make informed decisions with regard to types and levels of assistive 
technology, devices, and services (e.g., “no tech,” “low tech,” and “high tech”) and 
support the implementation of those devices and services based on individual 
needs;  

IGC6K1 
Impact of language development and 
listening comprehension on academic 
and non-academic learning of 
individuals with exceptional learning 
needs 

10.6k the impact of language development on the academic and social skills of 
individuals with disabilities; 

IGC6K2 
Communication and social interaction 
alternatives for individuals who are 
nonspeaking 

7.11k how the communication skills of nonspeaking/nonverbal individuals affect 
their behavior; 

IGC6K3 
Typical language development and how 
that may differ for individuals with 
learning exceptional learning needs 

4.4k characteristics of normal, delayed, and disordered communication patterns of 
individuals with disabilities; 

SKILLS  
ICC6S1 
Use strategies to support and enhance 
communication skills of individuals with 

11.1s provide a variety of instructional opportunities and strategies for students 
with disabilities to learn communication skills; 



exceptional learning needs 
ICC6S2 
Use communication strategies and 
resources to facilitate understanding of 
subject matter for individuals with 
exceptional learning needs whose 
primary language is not the dominant 
language 

4.11k effects of cultural and environmental influences (e.g., cultural and linguistic 
characteristics, socioeconomic level, abuse/neglect, substance abuse) on the child 
and family; 

IGC6S1 
Enhance vocabulary development 

11.5k word analysis skills (e.g., decoding, blending, structural analysis, sight word 
vocabulary); 

IGC6S2 
Teach strategies for spelling accuracy 
and generalization 

11.2s utilize a variety of approaches so students with disabilities develop 
phonological and phonemic awareness and understand its relationship to written 
language; 
11.3s provide instruction to students with disabilities so they understand that 
printed words consist of graphic representations that relate to the sounds of 
spoken language and components of other communication systems; 

 
IGC6S3 
Teach individuals with exceptional 
learning needs to monitor for errors in 
oral and written language 

 
11.7s provide systematic instruction to students with disabilities so they develop 
skills in writing conventions and competence in written communication; 

IGC6S4 
Teach methods and strategies for 
producing legible documents 

11.7s provide systematic instruction to students with disabilities so they develop 
skills in writing conventions and competence in written communication; 

IGC6S5 
Plan instruction on the use of alternative 
and augmentative communication 
systems 

8.4s participate in the selection and implementation of augmentative or alternative 
communication devices and systems for use with students; 

Standard Seven: INSTRUCTIONAL 
PLANNING 
 Knowledge 

 

ICC7K1 
Theories and research that form the 
basis of curriculum development and 
instructional practice 

6.1k research-based basic classroom management theories, methods, and 
techniques for individuals with disabilities; 

ICC7K2 
Scope and sequences of general and 
special curricula 

10.1s       sequence, implement, evaluate, and measure student progress toward 
individual learning objectives; 

ICC7K3 
National, state or provincial, and local 
curricula standards 
 

3.1s work collaboratively with parents, students, and school and community 
personnel in the development of clear, measurable Individual Educational Plan 
(IEP) goals and objectives that are aligned with the Texas Essential Knowledge 
and Skills (TEKS); 

ICC7K4 
Technology for planning and managing 
the teaching and learning environment 

8.6k the role of assistive technology, devices, and services in facilitating students’ 
access to the general curriculum and active participation in educational activities 
and routines. 

ICC7K5 
Roles and responsibilities of the 
paraeducator related to instruction, 
intervention, and direct service 

3.5s communicate and collaborate effectively with paraprofessionals and other 
school and community personnel to deliver special education services; 

IGC7K1 
Integrate academic instruction and 
behavior management for individuals 
and groups with exceptional learning 
needs 

7.5s       use effective teaching procedures to include social skills instruction in 
curriculum activities; 

IGC7K2 
Model career, vocational, and transition 
programs for individuals with 
exceptional learning needs 

9.5k       how to plan, facilitate, and implement transition activities as documented 
in students’ Individual Educational Plans (IEPs) and Individual Transition Plans 
(ITPs); 

IGC7K3 
Interventions and services for children 
who may be at risk for learning 

4.8k       the educational implications of various disabilities; 
4.9k various ways to adapt instruction to meet unique learning needs of 
individuals with disabilities; 



exceptional learning needs 
IGC7K4 
Relationships among exceptional 
learning needs and reading instruction 

11.3s provide instruction to students with disabilities so they understand that 
printed words consist of graphic representations that relate to the sounds of 
spoken language and components of other communication systems; 
11.4s provide systematic instruction using a variety of methods and strategies to 
improve the word analysis and decoding abilities of students with disabilities; 

SKILLS  
ICC7S1 
Identify and prioritize areas of the 
general curriculum and accommodations 
for individuals with exceptional learning 
needs 

10.2k       techniques for modifying instructional methods and materials based on 
differing learning styles and the specific needs of individuals with disabilities; 

ICC7S2 
Develop and implement comprehensive, 
longitudinal individualized programs in 
collaboration with team members 

6.9k how to use Individual Educational Plan (IEP) objectives to plan educational 
setting and instruction. 

ICC7S3 
Involve the individual and family in 
setting instructional goals and 
monitoring progress 

1.9k       rights and responsibilities of parents/guardians, students, teachers and 
other professionals, and schools as they relate to individual learning needs; 

ICC7S4 
Use functional assessments to develop 
intervention plans 

5.9s develop individualized assessment strategies to evaluate the results of 
instruction; 

ICC7S5 
Use task analysis 

5.12s design ecological inventories, portfolio assessments, task analyses, and 
functional assessments to accommodate the unique abilities and needs of 
individuals with disabilities. 

ICC7S6 
Sequence, implement, and evaluate 
individualized learning objectives 

10.9k       the role of the Texas Essential Knowledge and Skills (TEKS) in the 
development of the Individual Educational Plan (IEP) for individuals with 
disabilities; 

ICC7S7 
Integrate affective, social, and life skills 
with academic curricula 

10.7k       life-skills instruction relevant to independent, community, and personal 
living and employment; 
 

ICC7S8 
Develop and select instructional content, 
resources, and strategies that respond to 
cultural, linguistic, and gender 
differences 

10.3s       collaborate in the development and/or selection of instructional content, 
materials, resources, and strategies that demonstrate responsiveness to cultural and 
other factors (e.g., ethnicity, language, religion, gender, personal beliefs, nature 
and severity of disability); 

ICC7S9 
Incorporate and implement instructional 
and assistive technology into the 
educational program 

8.6k       the role of assistive technology, devices, and services in facilitating 
students’ access to the general curriculum and active participation in educational 
activities and routines. 
8.3s       make informed decisions with regard to types and levels of assistive 
technology, devices, and services (e.g., “no tech,” “low tech,” and “high tech”) and 
support the implementation of those devices and services based on individual 
needs; 5.9k       the reciprocal nature of assessment and instruction and how to 
evaluate assessment results to design, monitor, and modify instruction for 
individuals with disabilities. 
 

ICC7S10 
Prepare lesson plans 

6.2s prepare lesson plans that are developmentally and age appropriate and based 
on the student Individual Educational Plan (IEP); 

ICC7S11 
Prepare and organize materials to 
implement daily lesson plans 

6.3s prepare and organize materials to implement daily lesson plans; 

ICC7S12  Use instructional time 
effectively 

6.6s use instructional time efficiently and effectively; 

ICC7S13  Make responsive adjustments 
to instruction based on continual 
observations 

8.5s collect and use data about the individual’s environment and curriculum to 
determine and monitor assistive technology needs; 

ICC7S14  Prepare individuals to exhibit 
self-enhancing behavior in response to 
societal attitudes and actions 

7.6s demonstrate procedures to increase an individual’s self-awareness, self-
control, self-reliance, and self-confidence; 



ICC7S15  Evaluate and modify 
instructional practices in response to 
ongoing assessment data 

5.9k       the reciprocal nature of assessment and instruction and how to evaluate 
assessment results to design, monitor, and modify instruction for individuals with 
disabilities. 
5.10s       use assessment information to help make instructional decisions and plan 
individual programs that result in appropriate placement and intervention for all 
individuals with disabilities, including those from culturally and/or linguistically 
diverse backgrounds; 

IGC7S1  Plan and implement 
individualized reinforcement systems 
and environmental modifications at 
levels equal to the intensity of the 
behavior 

7.2s       demonstrate a variety of effective behavior management techniques 
appropriate to the needs of individuals with disabilities; 
7.6k       rationales for selecting appropriate behavior management techniques for 
individuals with disabilities; 

IGC7S2  Select and use specialized 
instructional strategies appropriate to the 
abilities and needs of the individual 

6.4s       incorporate evaluation, planning, and management procedures that match 
student needs with a variety of instructional environments; 

IGC7S3  Plan and implement age and 
ability appropriate instruction for 
individuals with exceptional learning 
needs 

6.2s prepare lesson plans that are developmentally and age appropriate and based 
on the student Individual Educational Plan (IEP); 

IGC7S4  Select, design, and use 
technology, materials and resources 
required to educate individuals whose 
exceptional learning needs interfere with 
communication 

6.4k       ways in which technology can assist with planning instruction and 
managing the teaching and learning environment and meeting the needs of 
individual students; 

IGC7S5  Interpret sensory, mobility, 
reflex, and perceptual information to 
create or adapt appropriate learning 
plans 

4.5k       physical development, physical disabilities, sensory disabilities, and health 
impairments as they relate to the development and behavior of individuals; 

IGC7S6   Design and implement 
instructional programs that address 
independent living and career education 
for individuals 

9.6k       sources of unique services, networks, and organizations for individuals 
with disabilities, including career, vocational, and transition support; and 
9.7k procedures and supports needed to facilitate transitions across programs 
and placements. 

IGC7S7  Design and implement 
curriculum and instructional strategies 
for medical self-management procedures 

6.17s use appropriate adaptive equipment and assistive technologies as 
recommended by related services personnel to facilitate positioning, mobility, 
communication, and learning for individuals with physical and health disabilities; 

IGC7S8   Design, implement, and 
evaluate instructional programs that 
enhance social participation across 
environments 

7.7s design, implement, and evaluate instructional programs that enhance an 
individual’s social participation in family, school, and community activities; 

Standard Eight: ASSESSMENT 
Knowledge 

 

ICC8K1  Basic terminology used in 
assessment 

5.2k basic terminology used in assessment (e.g., validity, reliability, norm- 
referenced assessment, criterion-referenced assessment); 

ICC8K2  Legal provisions and ethical 
principles regarding assessment of 
individuals 

5.1k state and federal laws (e.g., IDEA, Title I) that require the assessment of the 
progress of all students toward state standards; 

ICC8K3  Screening, pre-referral, 
referral, and classification procedures 

5.5k the processes used for screening, pre-referral, intervention, referral, and 
determining eligibility for special education services; 

ICC8K4  Use and limitations of 
assessment instruments 

5.3k ethical concerns related to assessment, including legal provisions, regulations, 
and guidelines regarding unbiased assessment and the use of psychometric 
instruments and instructional assessment measures with individuals with 
disabilities; 

ICC8K5  National, state or provincial, 
and local accommodations and 
modifications 

5.1k state and federal laws (e.g., IDEA, Title I) that require the assessment of the 
progress of all students toward state standards; 

IGC8K1  Specialized terminology used 
in the assessment of individuals with 
exceptional learning needs 

5.2k basic terminology used in assessment (e.g., validity, reliability, norm- 
referenced assessment, criterion-referenced assessment); 

IGC8K2  Laws and policies regarding 
referral and placement procedures for 
individuals with exceptional learning 

1.10k the roles of and relationships among federal, state, and local entities with 
regard to the regulation and provision of special education and related services, 
including specialized health care services. 



needs 
IGC8K3  Types and importance of 
information concerning individuals with 
exceptional learning needs available 
from families and public agencies 

5.3s demonstrate responsiveness to cultural and other factors (e.g., ethnicity, 
language, religion, gender, personal beliefs, nature and severity of disability) by 
matching appropriate assessment strategies to the characteristics and needs of 
individual students; 

IGC8K4   Procedures for early 
identification of young children who 
may be at risk for exceptional learning 
needs 

9.2k       how to plan, facilitate, and implement transition activities as documented 
in Individualized Family Services Plans (IFSPs); 

SKILLS  
ICC8S1 
Gather relevant background information 

5.1s collaborate with parents/guardians and with other school and community 
personnel involved in the assessment of individuals with disabilities; 

ICC8S2 
Administer nonbiased formal and 
informal assessments 

5.3k ethical concerns related to assessment, including legal provisions, regulations, 
and guidelines regarding unbiased assessment and the use of psychometric 
instruments and instructional assessment measures with individuals with 
disabilities; 

ICC8S3 Use technology to conduct 
assessments 

5.5s       use various types of assessment procedures appropriately; 

ICC8S4 Develop or modify 
individualized assessment strategies 

5.9s develop individualized assessment strategies to evaluate the results of 
instruction; 

ICC8S5 Interpret information from 
formal and informal assessments 

5.6s interpret information from formal and informal assessment instruments and 
procedures, including the interpretation of various types of scores; 

ICC8S6  Use assessment information in 
making eligibility, program, and 
placement decisions for individuals with 
exceptional learning needs, including 
those from culturally and/or 
linguistically diverse backgrounds 

5.4k criteria used to determine eligibility for special education services; 
5.8s use information from teachers, other school and community personnel, 
individuals with disabilities, and parents/guardians to make or suggest 
appropriate accommodations/modifications to learning environments; 

ICC8S7 
Report assessment results to all 
stakeholders using effective 
communication skills 

5.7s report assessment results to individuals with disabilities, parents/guardians, 
administrators, and other school and community personnel using appropriate 
communication skills; 

ICC8S8 
Evaluate instruction and monitor 
progress of individuals with exceptional 
learning needs 

5.10s use assessment information to help make instructional decisions and plan 
individual programs that result in appropriate placement and intervention for all 
individuals with disabilities, including those from culturally and/or linguistically 
diverse backgrounds; 

ICC8S9  Create and maintain records 5.2s document ongoing student progress and maintain accurate records; 
IGC8S1  Implement procedures for 
assessing and reporting both appropriate 
and problematic social behaviors of 
individuals with exceptional learning 
needs 

7.12k       the process of functional behavior assessments and their role in 
developing behavior intervention plans. 

IGC8S2   Use exceptionality-specific 
assessment instruments with individuals 
with exceptional learning needs 

5.10s use assessment information to help make instructional decisions and plan 
individual programs that result in appropriate placement and intervention for all 
individuals with disabilities, including those from culturally and/or linguistically 
diverse backgrounds; 

IGC8S3  Select, adapt, and modify 
assessments to accommodate the unique 
abilities and needs of individuals with 
exceptional learning needs 

5.12s design ecological inventories, portfolio assessments, task analyses, and 
functional assessments to accommodate the unique abilities and needs of 
individuals with disabilities. 

IGC8S4   Assess reliable method(s) of 
response of individuals who lack typical 
communication and performance 
abilities 

7.11k       how the communication skills of nonspeaking/nonverbal individuals 
affect their behavior; 

IGC8S5  Monitor intragroup behavior 
changes across subjects and activities 

5.8k methods for monitoring the daily progress of individuals with disabilities; 

Standard Nine: 
PROFESSIONAL AND ETHICAL 
PRACTICE 
Knowledge 

 

ICC9K1  Personal cultural biases and 2.2k personal cultural biases and differences that may affect one’s teaching; 



differences that affect one’s teaching 
ICC9K2  Importance of the teacher 
serving as a model for individuals with 
exceptional learning needs 

2.2s promote and maintain a high level of competence and integrity in the practice 
of the profession; 

ICC9K3  Continuum of lifelong 
professional development 

2.2s promote and maintain a high level of competence and integrity in the practice 
of the profession; 

ICC9K4 Methods to remain current 
regarding research-validated practice 

2.6s participate in professional activities and organizations that increase skills and 
benefit individuals with disabilities, their parents/guardians, and colleagues; 

IGC9K1  Sources of unique services, 
networks, and organizations for 
individuals with exceptional learning 
needs 

3.9s serve as a resource person for parents/guardians, general education teachers, 
administrators, paraprofessionals, related service providers, and other school and 
community personnel about the characteristics and needs of individuals with 
disabilities. 

IGC9K2  Organizations and 
publications relevant to individuals with 
exceptional learning needs 

2.3k consumer and professional organizations, publications, and journals relevant 
to individuals with disabilities; 

ICC9S1  Practice within the CEC Code 
of Ethics and other standards of the 
profession 

2.1s practice within the standards and policies of the profession, including the 
Code of Ethics and Standard Practices for Texas Educators and the Council for 
Exceptional Children (CEC) Code of Ethics; 

ICC9S2  Uphold high standards of 
competence and integrity and exercise 
sound judgment in the practice of the 
profession 

2.2s promote and maintain a high level of competence and integrity in the practice 
of the profession; 
2.3s demonstrate commitment to developing the highest educational and quality- 
of-life potential of individuals with disabilities; 

ICC9S3 Act ethically in advocating for 
appropriate services 
 

2.1s practice within the standards and policies of the profession, including the 
Code of Ethics and Standard Practices for Texas Educators and the Council for 
Exceptional Children (CEC) Code of Ethics; 

ICC9S4  Conduct professional activities 
in compliance with applicable laws and 
policies 

2.7s comply with local, state, and federal monitoring and evaluation requirements; 

ICC9S5  Demonstrate commitment to 
developing the highest education and 
quality-of-life potential of individuals 
with exceptional learning needs 

 
2.3s demonstrate commitment to developing the highest educational and quality- 
of-life potential of individuals with disabilities; 

ICC9S6 
Demonstrate sensitivity for the culture, 
language, religion, gender, disability, 
socioeconomic status, and sexual 
orientation of individuals 

2.4s respect the culture, gender, and personal beliefs of individual students and 
families; 

ICC9S7  Practice within one’s skill 
limits and obtain assistance as needed 

2.1s       practice within the standards and policies of the profession, including the 
Code of Ethics and Standard Practices for Texas Educators and the Council for 
Exceptional Children (CEC) Code of Ethics; 

ICC9S8  Use verbal, nonverbal, and 
written language effectively 

3.2s demonstrate proficiency in oral and written communication; 

ICC9S9  Conduct self-evaluation of 
instruction 

2.5s       exercise objective professional judgment in the practice of the profession; 

ICC9S10  Access information on 
exceptionalities 

4.1s access information on various cognitive, communicative, physical, cultural, 
social, and emotional conditions of individuals with disabilities; 

ICC9S11  Reflect on one’s practice to 
improve instruction and guide 
professional growth 

1.2s       articulate current issues and best practices in the education of individuals 
with disabilities; 

ICC9S12  Engage in professional 
activities that benefit individuals with 
exceptional learning needs, their 
families, and one’s colleagues 

2.6s participate in professional activities and organizations that increase skills and 
benefit individuals with disabilities, their parents/guardians, and colleagues; 

ICC9S13  Demonstrate commitment to 
engage in evidence-based practices 

1.2k       major research, models, theories, and philosophies that provide the basis 
for special education practice 
1.2s       articulate current issues and best practices in the education of individuals 
with disabilities; 

IGC9S1 Participate in the activities of 
professional organizations relevant to 
individuals with exceptional learning 
needs 

2.6s participate in professional activities and organizations that increase skills and 
benefit individuals with disabilities, their parents/guardians, and colleagues; 



IGC9S2 Ethical responsibility to 
advocate for appropriate services for 
individuals with exceptional learning 
needs 

2.10s participate effectively in the identification, diagnosis, placement, and 
ongoing service of students with disabilities; and 
2.11s demonstrate advocacy skills and competencies needed to support educational 
services delivered to students in the least restrictive environment and in the 
community. 

Standard Ten: COLLABORATION 
Knowledge 

 

ICC10K1 Models and strategies of 
consultation and collaboration 

3.1k factors that promote effective communication and collaboration with 
individuals, parents/guardians, and school and community personnel; 

ICC10K2 Roles of individuals with 
exceptional learning needs, families, and 
school and community personnel in 
planning of an individualized program 

3.3k the collaborative roles of individuals with disabilities, parents/guardians, 
teachers, and other school and community personnel in planning an individualized 
program; 

ICC10K3 Concerns of families of 
individuals with exceptional learning 
needs and strategies to help address 
these concerns 

3.2k typical concerns of parents/guardians of individuals with disabilities and 
appropriate resources and strategies to help parents/guardians deal with these 
concerns; 

ICC10K4 Culturally responsive factors 
that promote effective communication 
and collaboration with individuals with 
exceptional learning needs, families, 
school personnel, and community 
members 

3.1k factors that promote effective communication and collaboration with 
individuals, parents/guardians, and school and community personnel; 

IGC10K1 Parent education programs 
and behavior management guides that 
address severe behavior problems and 
facilitation communication for 
individuals with exceptional learning 
needs 

3.4k the types of information generally available from parents/guardians, school 
officials, the legal system, and community service agencies; 

IGC10K2 Collaborative and/or 
consultative role of the special education 
teacher in the reintegration of 
individuals with exceptional learning 
needs 

3.5k collaborative and/or consultative roles of special education teachers with 
administrators, para-professionals, related service providers, and other school and 
community personnel in the integration of individuals with disabilities into general 
education 

IGC10K3 Roles of professional groups 
and referral agencies in identifying, 
assessing, and providing services to 
individuals with exceptional learning 
needs 

3.5k collaborative and/or consultative roles of special education teachers with 
administrators, paraprofessionals, related service providers, and other school and 
community personnel in the integration of individuals with disabilities into general 
educational settings; 

IGC10K4 Co-planning and co-teaching 
methods to strengthen content 
acquisition of individuals with learning 
exceptional learning needs 

3.8s       collaborate with general educational setting teachers and other school and 
community personnel in integrating individuals with disabilities into various 
learning environments; 
3.5k       collaborative and/or consultative roles of special education teachers with 
administrators, paraprofessionals, related service providers, and other school and 
community personnel in the integration of individuals with disabilities into general 
educational settings; 

SKILLS  
ICC10S1 Maintain confidential 
communication about individuals with 
exceptional learning needs 

3.6k ethical practices for confidential communication about individuals with 
disabilities. 

ICC10S2  Collaborate with families and 
others in assessment of individuals with 
exceptional learning needs 

3.4s use collaborative strategies in working with individuals with disabilities, 
parents/guardians, and school and community personnel in various learning 
environments; 

ICC10S3 Foster respectful and 
beneficial relationships between families 
and professionals 

3.3s foster respectful and beneficial relationships between parents/guardians and 
school and community personnel; 

ICC10S4  Assist individuals with 
exceptional learning needs and their 
families in becoming active participants 
in the educational team 

3.6s encourage and assist parents/guardians to become active participants in their 
children’s education; 

  



ICC10S5 Plan and conduct 
collaborative conferences with 
individuals with exceptional learning 
needs and their families 

3.7s plan and conduct collaborative conferences with parents/guardians; 

ICC10S6  Collaborate with school 
personnel and community members in 
integrating individuals with exceptional 
learning needs into various settings 

3.8s collaborate with general educational setting teachers and other school and 
community personnel in integrating individuals with disabilities into various 
learning environments; 

ICC10S7  Use group problem-solving 
skills to develop, implement, and 
evaluate collaborative activities 

3.4s       use collaborative strategies in working with individuals with disabilities, 
parents/guardians, and school and community personnel in various learning 
environments; 
3.5s communicate and collaborate effectively with paraprofessionals and other 
school and community personnel to deliver special education services; 

ICC10S8  Model techniques and coach 
others in the use of instructional 
methods and accommodations 

3.9s       serve as a resource person for parents/guardians, general education 
teachers, administrators, paraprofessionals, related service providers, and other 
school and community personnel about the characteristics and needs of individuals 
with disabilities. 

ICC10S9  Communicate with school 
personnel about the characteristics and 
needs of individuals with exceptional 
learning needs 

3.8s collaborate with general educational setting teachers and other school and 
community personnel in integrating individuals with disabilities into various 
learning environments; 

ICC10S10  Communicate effectively 
with families of individuals with 
exceptional learning needs from diverse 
backgrounds 

3.3s foster respectful and beneficial relationships between parents/guardians and 
school and community personnel; 

ICC10S11  Observe, evaluate, and 
provide feedback to para-educators 

3.5s communicate and collaborate effectively with paraprofessionals and other 
school and community personnel to deliver special education services; 

IGC10S1  Use local community, and 
state and provincial resources to assist in 
programming with individuals with 
exceptional learning needs 

3.9s serve as a resource person for parents/guardians, general education teachers, 
administrators, paraprofessionals, related service providers, and other school and 
community personnel about the characteristics and needs of individuals with 
disabilities. 

IGC10S2  Select, plan, and coordinate 
activities of related services personnel to 
maximize direct instruction for 
individuals with exceptional learning 
needs 

3.4s use collaborative strategies in working with individuals with disabilities, 
parents/guardians, and school and community personnel in various learning 
environments; 

IGC10S3  Teach parents to use 
appropriate behavior management and 
counseling techniques 

9.3s communicate with families about issues related to transition and strategies for 
helping their children make successful transitions; 

IGC10S4  Collaborate with team 
members to plan transition to adulthood 
that encourages full community 
participation 

9.2s collaborate with students, families, and school and community personnel to 
ensure successful transitions for individuals with disabilities; 

 
ASSESSMENT #1- CONTENT KNOWLEDGE: TExES Examinations - Data 
from licensure tests or professional examinations of content knowledge. 
 
SCORING: Educational Testing Service scores the examinations. A total test scaled score is 
reported on a scale of 100-300. The minimum passing score is a scaled score of 240. The passing 
standard is set by the State Board for Educator Certification (SBEC) and is approved by the State 
Board for Texas Education. This score represents the minimum level of competency required to 
be an entry-level educator in this field in Texas public schools. Scores are reported in the major 
content domains of the test and in the specific content competencies of the test. This information 
is useful in identifying candidate strengths and weaknesses in content preparation and/or in 
pedagogy and professional responsibilities preparation. Two hundred and forty points represent 
80% of the possible 300 point awarded of each domain.  



 
 
3. Finding: Over the past four years Angelo State University’s pass rate has improved in 
every certification group. Angelo State University has four years of data available on this pass 
rate assessment generated by 74 candidates.  In 2007 one hundred percent of the students passed 
the TExES test. With some minor adjustments in the program in 2008 ninety-one percent of the 
students passed the TExES test. In 2009, the pass rate was ninety-two percent and in 2010 
ninety-one percent of the students passed the TExES test.  
  
Data aggregation procedures are critically reviewed in light of the support needed to sustain this 
performance on the TExES state certification standards but also the same effort will be employed 
to assure that the CEC standards are equally covered in the future. It is predicted that changes in 
our program will occur over the next few years as the demands of adjusting and improving our 
program using CEC standards. Currently there are three CEC standards that need attention and 
they are CEC Standard 6, 9, & 10. These standards were selected because of their pass rate 
scores we less than the cut of exceptional score of 75%.  
 
 
4. Interpretation of data: The data charts in this section reflect the trend of Angelo State 
University’s special education program, which is to improve student performance. Candidates 
complete a minimum of two examinations, special education specific test of content knowledge 
and skills and pedagogy and professional responsibilities (PPR). The test framework is based on 
the educator standards for a particular content field. Each domain in the TExES covers one or 
more of the educator standards for this field.  Within each domain, the content is further defined 
by a set of competencies.  Each competency is composed of two major parts:  
1. the competency statement, which broadly defines what an entry-level educator in this field in 

Texas public schools should know and be able to do, and  
2. the descriptive statements, which describe in greater detail the knowledge and skills eligible 

for testing. 
 
Data aggregation procedures are critically reviewed in light of the support needed to sustain this 
performance on the TExES state certification standards but also the same effort will be employed 
to assure that the CEC standards are equally covered in the future. It is predicted that changes in 
our program will occur over the next few years as the demands of adjusting and improving our 
program using CEC standards. Currently there are three CEC standards that need attention and 
they are CEC Standard 6, 9, & 10. These standards were selected because of their pass rate 
scores we less than the cut of exceptional score of 75%. In 2011 student will be expected to score 
at the 80% level. Two hundred and forty points represent 80% of the possible 300 point awarded 
of each domain.  
 
Assessment Data Table 1: CERTIFICATION PASSING SCORES BASED ON CEC IGC STANDARDS  

CEC  IGC 
standard 

 Score 
Possible 

2006-07 
N=12 

2007-08 
N=20 

2008-09 
N=22 

2009-10 
N=20 

2010-11 
N= 

Standard 1 • Evidence-based principles and theories 
• Relevant laws and policies 

• Diverse and historical points of view 

• Human issues that influence special 
education  

100 81.0 84.3 82.7 83.7  



• Education and treatment of individuals 
with exceptional needs 

Standard 2 • Understand the similarities and 
differences in human development 

• Human development 
• Respond to the varying abilities and 

behaviors 

• Characteristics between and among 
individuals with and without ELN 

100 76.0 79.3 77.6 77.6  

Standard 3 • Description of lesson and class 
• effects that an exceptional condition 
•  

100 76.0 79.3 77.6 77.6  

Standard 4 • Resources 
• Closure 

100 78.5 78.5 78.5 78.5  

Standard 5 • Guided Practice 
• Independent Practice 
• Timing & flow collaboration, organization, 

transitions, professional & ethical practice,  
etc.... 

100 100 100 100 100  

Standard 6 • typical and atypical language 
development 

• strategies to enhance language 
development 

• augmentative, alternative, and assistive 
technologies 

• provide effective language models 

100 64.0 69.0 73.0 73.0  

Standard 7 • Lesson Objectives 
• Materials 
• Advanced Organizer 
• Describe / Model 

100 86.7 85.7 85.7 85.7  

Standard 9 • Reflection 
• Home Connection 
• State Standards 

100 71.5 76.5 74.0 74.0  

Standard 
10 

• Collaborate with families,  
• Other educators,  
• Related service providers,  
• Personnel from community agencies 
• resource to their colleagues 

100 71.5 76.5 74.0 74.0  

Total Average 100 78.4 81.0 80.3 80.3  
 
 
 
 
Assessment 2 Data Table: CERTIFICATION TEST PASS RATES* (Revised and Updated 
11/9/10) *Data obtained from Texas Education Agency's Accountability System for Educator Preparation 
(ASEP) report on pass rates sorted by Test. 

  
COMPLETION 

YEAR 2007 
COMPLETION  

YEAR 2008 
COMPLETION 

YEAR 2009 
COMPLETION 

YEAR 2010 
  

 Certification 
Description 

Tests 
taken 

Tests 
Passed 

Pass 
Rate 

Tests 
taken 

Tests 
Passe
d 

Pass 
Rate 

Tests 
taken 

Tests 
Passed 

Pass 
Rate 

Tests 
taken 

Tests 
Passed 

Pass 
Rate 

Special Education 
(TExES EC-12) 
 

10 10 100% 22 20 91% 20 18 83% 20 18 91% 



Special Education 
Supplemental 
(TExES)  
 

2 2 100% 2 2 100% 2 2 100% 0 0 0 

Combined 
 

12 12 100% 24 22 92% 22 20 91% 20 18 91% 

Pedagogy and 
Professional 
Responsibilities  
EC-12 

12 11 92% 24 24 100% 22 22 100% 20 20 100% 

 
 


